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Abstract

Training students in the use of appropriate
di scourse strategies, e.g. in Internationa
English, may do nore to encourage intercul -
tural understanding than focussing on cogni-
tive and personality-oriented nethods preva-
lent in many intercultural training con-
cepts. The paper is based on curricula and
training material devel oped both for Gernan
secondary schools and for chanbers of com
nerce in Germany and Austri a.

1. Basic Questions Revisited: Culture and
Language

There is no doubt that |anguage and culture
are inextricably connected (Worf 1962, Gum
perz 1982, G pper 1987, Ceertz 1993, OCchs
2005), but how many intercultural training
concepts effectively develop the trainees’
i ntercultural comuni cative conpetence? Does
knowi ng about the findings of Hofstede and
Tronpenaars, being able to define |ow
context cultures, collectivist societies, or
bei ng open-m nded, sensitive and able to
wor k under pressure nake a person a conpe-
tent communicator in intercultural encoun-
ters? What role does |language play in inter-
cultural encounters? Wy is |anguage so
rarely nentioned by many interculturalists?
Looki ng at these questions fromthe point of
view of relevant criteria, as test experts
(which we are) would, we have often been
di sappointed by the training and testing
tools available. It is for this reason that
we have chosen a different strategy for de-
veloping a training and testing concept for
intercultural conpetence in English - one
now used in some secondary schools in Ger-
many as well as by chanbers of conmerce in
Germany and Austria. This essay outlines our
approach and the practical answers we sug-
gest.

2. Language - the Source of Al M sunder-
st andi ng (A. de Saint-Exupéry)
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2.1 Adash of Qultures —or is it really?

One exanple for what we suggest was observed
in an intercity train in Germany, where a
German conductor, wi shing to help an Asian
passenger wth information on where she
shoul d change trains was heard to say to her
as the train approached the station, “You
must get out here!” This turn of phrase com
bined with a strong Gernan accent clearly
confused the passenger. The guard was no
doubt proud of his ability to comunicate in
English and the results gained, when the
passenger, albeit rather timdly, left the
train as soon as possible. This situation
may perhaps not be considered as one of
great inportance. The passenger got off the
train and presumably reached her destina-
tion. Conmmunication of a sort was achieved.
However mutual understandi ng between the two
protagoni sts was certainly not achieved as
neither realised what had gone wong in the
encount er and each undoubtedly remained with
their own stereotypical explanations of the
ot her’ s behavi our.

Let us examne briefly how this arose and
what could have hel ped both parties to deal
nore appropriately with the situation. Any
dictionary will give nmust as the English
translation of the German nmissen, and al-
t hough nodern | anguage teachers are aware of
the limtations of dictionary translation,
probably at no stage of his |earning of Eng-
lish did the conductor learn that the Eng-
lish use of nust is not the same as the Ger-
man missen. Al though conpetent speakers of
English would all agree that the appropriate
i nstruction would be sonething like “I think
this is where you have to get off” or “The
next station is where you change trains”,
these are not provided as acceptabl e equiva-
lents for the entirely appropriate and by no
means brusquely GCGernman “Sie niissen hier
ausst ei gen” in any st andard | anguage
courses. |If a Gernan conductor were to say
“Ich gl aube, Sie missen hier aussteigen”, he
woul d expose hinself as having only a tenta-
tive know edge of the route, i.e. not know
ing his job properly. Had the German conduc-
tor been trained to adjust CGernan discourse
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strategies to an international setting, the
near clash with the passenger night have
been avoi ded.

2.2 The French are unpunctua

Probably nine out of ten Germans hold this
st at enent beyond reasonable doubt. If asked
why they think this, they will present evi-
dence fromtheir personal experience as wel

as that of friends and coll eagues. There are
undoubt edly just as many exanpl es of unpunc-
tuality anong Gernans as anobng the French,
however in Germany this truth is widely ac-
cepted. If you consult the German version of
google for references on *“Franzosen” and
“unpunktlich”, you wll be provided wth
sonme thirty thousand pages docunenting the
wi dely held assunption [10 May 2010]. It nmay
be surprising for many Gernans to find that
the English google lends no support to this
stereotypical view but instead suggests sone
twenty translations of “unpunctual” into
French and other |anguages [10 My 2010].
Sonme intercultural guidebooks available on
the German market back up the view with in-
tercultural theory, explaining the French-
man’s all eged lack of discipline with ternmi-
nol ogy borrowed from Hofstede and Trom
penaars. The French culture type is classi-
fied as polychronic or synchronic and the
German as nonochroni ¢ or sequential — some-
thing believed to explain the Frenchman's
lack of discipline with tinme, but in fact
nmerely updating |ong-held prejudices using
newf angl ed term nol ogy (DGFP 2004: 49, Wan-
nenwet sch 2009: 262). To what extent differ-
ent culture standards account for the
st ereotypi cal perception quoted above can be
|l eft open. There are indications, however,
that the Germans and the French use differ-
ent di scourse strategi es when naking private
appoi ntnments, leaving both sides unaware
that they have not agreed on a specific
tinme. The discourse used for making private
appoi ntnments varies so greatly between the
two cultures that attenpts to nake these ar-
rangenents are alnost bound to cone to
grief. Against this background anyone in
Germany | earning how to nake an appoi nt ment
with a Frenchman using English should be
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presented with strategies for a different
approach. Communi cation about the arrange-
ments, as well as about how these are nade,
i.e. meta-language, can be used to deal wth
the situation and potential m sunderstand-
ings defused. In other words, the Gernman
shoul d be able to verify mutual agreement in
a way that would neither insult nor irritate
his French partner.

There are nmany nore cases where intercul-
tural m sunderstandings are not caused
solely or at all by supposed features of
culture types but have as their source a
m sunderstanding of the other’s (national,
cultural, personal etc.) identity resulting
fromthe use of conventional discourse style
appropriate in the interlocutor’s |anguage
and too readily transferred to another, in
this case English (Gunperz 1998, Young 1982,
Jupp et al. 1982, Adler 2003, Handke 2006
Camerer 2007 and 2009). Nonet hel ess nost in-
tercultural training programmes avail able
today underestimate the role |anguage plays
in intercultural conmunication. Recent stud-
ies of intercultural training concepts in
Britain and Gernany reveal that the nethods
nost often used by trainers are |ectures,
di scussions, role plays and sinul ations. The
sessions as a whol e revol ve around cognitive
and experiential training, with the practi-
cal use of |anguage-bound conmmunication re-
maining largely disregarded (Ward et al
2001, Ni ederneyer 2001, Bolten 2003, Knoll
2006). Cultural frameworks, on the other
hand, anong these nost of all those provided
by Ceert Hofstede, are frequently cited and
used as theoretical frameworks for under-
standing cultural differences. It is for
this reason that we include the follow ng
conmment s.

3. Beyond Hof stede: A note on cultura
f ramewor ks

Since it was first published in 1980,
Hof stede’ s cul ture framework has been incor-
porated into the work of academ ¢ research-
ers and intercultural trainers alike. Today
a stunning nunber of books, essays and
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trai ni ng concepts quote Hofstede s findings
wi t hout acknowl edging the fact, it seens,
that the world of the 1980s was in nmany ways
a different one (Nakata 2009:4ff.). Wthout
wi shing to question the value of Hofstede's
research, it is wrth pointing out the
shortcom ngs of the nethodol ogical basis for
this research. The ethnocentric inplications
of Hofstede's findings have been frequently
criticised but little attention has been
paid to these criticisns in large parts of
the intercultural training sector. The neth-
odol ogi cal criticismpoints out that

e cultures are not limted to val ues,
e cultures are not extrenely stable,

e culture may be an effect, not only the
cause,

e geographi cal boundaries are not optinal
for clustering cultures,

* nean scores and ranking may create a
fal se perception of cultural honpbgeneity,

e matched sanpl es are not always hel pfu
for the study of cultural differences,

* self-response questionnaires do not ade-
quately neasure culture (Taras / Stee
2009: 40- 60, Haas 2009: 110ff.).

In addition to the above, genuinely |an-
guage-focussed criticism is largely of a)
equivalents for terms in different |Ian-
guages, b) questions arising froma differ-
ence in degree, e.g. for politeness, c¢) cul-
ture-bound responses and the di fferences ex-
isting in these and d) factors of social de-
sirability (Behrens 2007, Haas 2007). These
general questions have often led to concrete
criticism of the judgenents which have
arisen from Hofstede’s findings. Let’s take
for exanple his findings for wuncertainty
avoi dance in France as conpared to Germany
and the UK (Hof stede 2005:168f.):
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F D UK
86 65 35
Exh. 1:

Uncertainty Avoidance Index according to
Hof st ede (2005: 168f.)

These figures nmeet with scepticism not only
anong French experts (Pateau 1999:41ff.) but
also in Cermany (Jahn 2006:10ff.) as they
clearly challenge generally held (stereo-
typical?) views both in Germany and France.

Not much doubt has arisen about the figures
for the United Kingdom It may be interest-
ing to note, however, that Britain is the
country with the highest nunber of insurance
policies in all of Europe, nearly twi ce as
high as in Germany, and significantly higher
than in France (Eurostat 2008). Hofstede, it
is true, distinguishes somewhat unconvinc-
i ngly between uncertainty avoi dance and ri sk
avoi dance, but nevertheless it would be in-
teresting to know how his findings relate to
this piece of evidence. Hofstede s findings,
as initial explorations into how features of
a culture can be defined and expl ai ned, are
undoubt edly useful. But their w despread ac-
ceptance as well as their practical applica-
tion in training concepts for intercultural
communi cation is definitely questionable
(e.g. G bson 2000, DGFP 2004). W fear that
propagati on of many of the w dely received
findings may have a m sl eading effect on the
general understanding of cultural differ-
ences as well as on the contents and net hods
used in intercultural training programres.
Qur hypothesis is that the naive transfer of
culture type features to a culture or coun-
try, or even to individuals and their behav-
iour, leads to a wdespread disregard of
comuni cative behaviour and to the deploy-
ment of discourse conventions which are not
al ways appropriate. Qur aimis to identify
genui ne | anguage-based intercultural m sun-
derstandings and nethods for resolving
these. The findings have led us to recon-
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sider material and nmethods used in nmany cur-
rent training programmes in intercultural
conpetence. W base our suggestions for fu-
ture developnments in this field on rel evant
definitions of the term conpetence and the
meani ng of the concept of intercultural com
muni cative conpetence. This uses the re-
search incorporated in the Commobn European
Framewor k of Reference for Languages as wel |l
as that of Q@unperz, Byram Beneke, Miller-
Jacquier and others. These have led to the
devel opment of criteria for the definition

training and ultimately testing of intercul-
tural comrunicative conpetence and its con-
sequences for curricul um design

4. Intercultural Communi cative Conpetence

The exam nation of discourse features nay
wel |l provide useful information for inter-
cultural wunderstanding, as it is |anguage
which ultinmately nakes up interaction, and
it is alnmst always a person’s use of |an-
guage which defines our perception of their
intercultural conpetence. Interestingly |an-
guage is alnost entirely ignored in the many
definitions of i ntercul tural conpet ence
which are used to provide the basis for
training curricula and tests, the results of
whi ch can have far-reaching effects on indi-
vidual s’ careers. Conpetence can be usefully
defined as

“.nmore than just know edge and skills. It involves
the ability to meet conplex denmands, by drawi ng on
and nmobilising psychosoci al resources (including
skills and attitudes) in a particular context. For
exanple, the ability to conmmunicate effectively is a
conpetency that may draw on an individual’s know edge
of language, practical IT skills and attitudes to-
wards those with whom he or she is conmunicating.”
( CECD 2003: 4)

The critical elenments are a) the role of
context and b) the role of perfornmance. Com
petences are played out in the social and
physi cal environment — and thus the proof of
competence lies in its active performance.
To put it quite sinply: when we speak of in-
tercultural conpetence we nean intercultura
comuni cative conpetence. Intercultural com
muni cati ve conpetence is not the same as
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| anguage conpetence to be sure, yet it is
difficult to imagine intercultural conpe-
tence without considering |anguage. W sug-
gest it is the intercultural use of |anguage
we should be Ilooking at, which includes
| earning how to find out about other ways of
t hi nking and comuni cating, how to becone
nore open to them and to devel op our person-
alities to function in a culturally appro-
priate way in contexts other than our own.
And, at the same tine, do business success-
fully by building rapport, thus allowing a
positive relationship to develop. For this
reason politeness is the core conpetence in
i ntercultural comrunication — politeness not
in the sense of following rules of etiquette
(although this too can be inportant), but as
a way of building rapport. Politeness con-
ventions however may vary considerably, for
what may be sufficiently polite or accept-
able in one culture may be inpolite and com
pletely inacceptable in another (H ckey /
Stewart 2005). So what nmakes a person a com
pet ent communi cator in intercultural encoun-
ters is principally a conbination of three
t hi ngs:

a) sone basic know edge of culture standards
(which does not necessarily inply the read-
i ng of theoretical books),

b) willingness to accept otherness - as far
as possi bl e,

c) but nost of all the ability to comuni -
cate effectively, using (whichever) |anguage
intelligently and adequately, in order to
encourage a positive relationship to de-
vel op.

To quote a definition: “Intercultural Conpe-
tence neans possessing the necessary atti-
tudes and reflective and behavioural skills
and using these to behave effectively and
appropriately in intercultural situations.”
(Deardorff 2006:5, translation by the au-
thors). Using reflective and behavioura
skills to behave effectively and appropri-
ately undoubtedly relies on the use of |an-
guage. Therefore, when discussing intercul-
tural communi cation today, I nternationa
Engl i sh can hardly be avoi ded.
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5. International English and Intercultura
Conmruni cat i on

The significance of |anguage today can no
| onger be determned by the number of its
native speakers. \Wat decides on the role a
| anguage plays in the world is the nunber of
peopl e who use the | anguage as a first or a
second |anguage. This is nowhere nore so
than with English, and if this determ ner of
significance is accepted, then English is
definitely world |anguage nunber one and it
can be assumed with little doubt that the
| anguage of the Anglo-Saxons, and nost
probably the varieties spoken by the British
and US Anericans, will maintain their stra-
tegically inportant position (G addol 2006).
It is therefore an Angl o-Anerican variety,
sonetinmes referred to as Md-Atlantic, which
we have taken as the initial |anguage vari -
ety for developing intercultural conpetence
in English.

There is wi despread agreenment anong experts
that the nunmber of intercultural encounters
in which English is not the native |anguage
of any of the interlocutors is greater than
those in which native speakers take part.
This range of varieties, defying attenpts of
standardi sation and referred to here as In-
ternational English, is the rule rather than
t he exception (Meierkord 1996, Crystal 1997,
Beneke 2000, Seidlhofer 2001, Seidl hofer
2003a and 2003b, G addol 2006, WIf & Pol -
zenhagen 2006, Jenkins, J. 2007, Prodronou
2008, Maur anen / Ranta 2009, Sharifi an
2009). Interlocutors involved in interna-
tional encounters may be successful in es-
tablishing a tenporary Conmunity of Prac-
tice, as Seidlhofer and others have called
it. O particular note, however, is the fact
that it is probably a |anguage with no cul -
tural roots which is being used by all or
some of the interlocutors. This assunption,
however true it may be, has | ed nmany m stak-
enly to assune that comrunication in English
will always be successful, as long as both
parties speak it “well”. This is by no nmeans
the case. The hidden cultural codes, while
not in the Ilanguage itself, exist none-
thel ess and are transferred from the native
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| anguage of the interlocutors to English
(see our exanple with the train conductor).
It nmay be the very use of English, with the
assunmption that the same |anguage is being
spoken by all, which | eads to m sunderstand-
ings, through its conceal nent of discourse
di fferences by the bl anket use of a | anguage
which is the native |anguage of no-one. A
standard variety of English, understood by
all its users, probably exists only in 5 ar-
eas: aerospace industries, international
transport, hotels, conferences and acadenic
di scourse (Thomas 1991, Verduijn 2004) and
even in these, as we all know, msunder-
standings are prevalent. Qutside these
fields, mutually inconprehensible and hi dden
culturally based communi cative patterns form
t he background to the conmunication — |urk-
i ng under the surface to emerge unexpectedly
and destroy any hope of nutual understanding
in a real sense

VWich leads us to the question, often asked
“VWhich English are we to teach?" (Gahutzmann
/ Intemann 2005, G addol 2006). Substanti al
agreenent exists that a focus on British or
American English is not enough. Qur concept
for training intercultural comunication in
English takes into account the role of Eng-
lish as a lingua franca and includes in its
curriculum and test the skill of using Eng-
lish in a wide range of intercultural conmu-
ni cative situations.

On the one hand this means that British or
American peculiarities of lexis, pronuncia-

tion, idions etc. are taken into account
only in so far as they support successful
intercultural conmmunication, i.e. consider-

ing the extrenes of British and American
English and finding a mddle corridor of
(hopeful ly) universally acceptabl e di scourse
features. This includes firstly identifying
those features of English often taught which
are acceptable neither in British nor Aneri-
can nor in many other varieties of English

To give one exanple: “no” is a translation
of the German “nein” and vice versa but how
far can they be used in the same way? It is
only culturally aware and sensitive GCernman
speakers of English who avoid the use of
“no” when speaking English, although they
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may use “nein” often when speaking their own
| anguage. Many |l ess proficient or |ess aware
speakers of English cause offence by saying
“No!” when they should be saying “Really? |
t hought ... (the opposite)”. M sunderstandi ngs
arising fromthe msuse of apparent equiva-
lents may cause nore problens than has so
far been assuned. It is therefore not enough
to speak clearly and correctly in English

(granmatical nistakes will be forgiven in
nost cases) and our know edge of English
will not help us nuch if our perceptions of

the words we use differ because of our own
or another |anguage. A list of critical Ian-
guage functions for intercultural situations
will probably include the follow ng: first
encounters (including body contact), small
tal k, instructions, dissenting, criticising,
conpl ai ni ng, finding agreenent, convincing,
extending [/ accepting [/ refusing invita-
tions, as well as others. Al the above w ||
i nvol ve questions of social relations, hier-
archy, appropriate register, politeness con-
ventions, non-verbal communi cation etc. Wien
dealing with language it is a matter of be-
ing on the ball constantly, as the answers

will change as |anguage and the use of it
changes. How English develops as a lingua
franca will to a great extent be dependent
on the first |anguages of the speakers using
it. It is unlikely that we will all use the
| anguage codes which the British or Anmeri-
cans use, but which |anguage codes wll we
use? The answer will be found in the identi-

fication of |anguage codes in our own |an-
guages as well as those in the |anguages of
our interlocutors. Speakers of other |[an-
guages whose only conmon | anguage is English
will have to be trained to interpret these.
The nost pragmatic answer s to provide
learners with the nmeans for the use of a
“mddle corridor” of polite discourse
strategies in English, avoiding both (ex-
travagantly) indirect conventions typical
for some Anglo-Saxon nilieus and (overly)
direct discourse to be found in other cul-
tures, anmong them Germany, Holland, Pol and,
Spai n etc.

On the other hand, it is probably the skill
of meta-communication which plays the npst
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i mportant role, perhaps particularly because
this has so far largely been ignored in |an-
guage training. Meta-comunication holds the
key to the success or otherwi se of a great
vari ety of conmunicative situations in which
English as a lingua franca is used. Meta-
| anguage may be difficult or inpossible to
enpl oy when communicating with nenmbers of
some so-called high-context cultures, but in
nost intercul tural encounters net a-
communi cative skills will play an essential
role (Byram 1997, Beneke 1998 and 2000,
Mil I'l er-Jacqui er 1999 and 2000).

6. Criteria for Intercultural Communicative
Conpet ence

A person with Iimted linguistic conpetence
may be an excellent conmunicator in inter-
cultural encounters, and the opposite may be
true as well. So what exactly nakes a person
an interculturally conpetent comrunicator?
The answer is a conbination of know edge,
awareness and w llingness as well as abil-
ity, expressed in performance. Drawi ng on
rel evant descriptors incorporated in the
Common  European  Framework  of Ref er ence
(Council of Europe 2001) as well as on sone
highly influential contributions to the aca-
demi c debate (Byram 1997, Beneke 1998 and
2000, Miller-Jacquier 1991, 1999 and 2000,
Counci |l of Europe 2001, L&zéar 2003, Ei smann
2007) we take intercultural conmunicative
conmpetence to be nmade up of the follow ng
eight factors, the existence of which can
only be reveal ed through perfornmance:

1. Know edge about the processes and insti-
tutions of socialisation in one's own and in
one's interlocutor‘s country, i.e. country
speci fics.

2. Know edge of the types of cause and proc-
ess of msunderstanding between interlocu-
tors of different cultural origin, i.e. in-
tercultural theory.

3. Ability to engage with otherness in a re-
lationship of equality (including the abil-
ity to question the values and presupposi-
tions in cultural practices and products in
one’s own environment).
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4. Ability to engage with politeness conven-
tions and rites of verbal and non-verbal
conmmuni cation and interaction.

5. Ability to use salient conventions of
oral conmunication and to identify register
shifts.

6. Ability to use salient conventions of
written comunication and to identify regis-
ter shifts.

7. Ability to elicit from an interlocutor
the concepts and values of docunments or
events, i.e. neta-communication

8. Ability to nediate between conflicting
i nterpretations of phenonena.

There can be no doubt that the successful
enpl oyment of all these skills involves the
use of language. Although knowl edge and
awar eness play an inportant part, it is fi-
nally performance which counts towards the
success of intercultural encounters.

7. From Theory to Practice: A Curricul um
for Training Intercultural Conpetence in
Engl i sh

VWhat are the consequences for curriculum de-
sign, training and assessnment? Sone el ements
can certainly be found in conventional |an-
guage courses and in intercultural training
courses of the type described above. The
identification of the relevant skills and
their conbination to produce conmunicative
competence for intercultural encounters was
only the first step towards the devel opnment
of a curriculum a training course and ulti-
mately a test of intercultural conpetence in
Engl i sh devel oped for chanbers of comrerce
in Gernmany and Austria. The concept consists
of the following six modules for which il-
lustrations are given as exanpl es.
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7.1 Intercultural Theory

This does not involve |ectures on the sub-
ject or extensive reading, but draws on the
| earners’ personal experience with, for ex-
anple, the different Ilevels of culture,
proxem cs or turn-taking and famliarises
| earners with the basic assunptions and dif-
ferent approaches while training the use of
polite discourse. This nodule is not cogni-
tive in essence but, like all the others,
provides an introduction to and training in
communi cative conpetencies, choosing cul-
tural differences as their main subject.

THE CULTURE ICEBERG
m What do you think is the most interesting thing

about an iceberg?

For most people, it is that the largest part of the
iceberg is invisible, i.e. that most of the iceberg is
under the surface. What you can see is ¢ very
small and unimportant part of the whole. The
part that really matters cannot immediately be
recognised, but it is this enormous hidden part
which makes all the difference — as the Captain
of the Titanic found out to his cost.

The deeper you go in the water, the more essen-
tial — and potentially dangerous — the iceberg
becomes.

1. How can culture be compared to an iceberg?
2. What do you think are the most important elements of a culture {your cwn or anothar)?

3. Where would you place the following aspects of culture on the iceberg — A, B or C?

EDUCATION HUMOUR

TABLE MANNERS ORGANISATION OF COMPANIES
DEMOCRACY PERSONAL FRIENDSHIP

DIRECTNESS OF SPEECH IN BUSINESS PHYSICAL GESTURES

ARCHITECTURE AUTHORITY & RESPECT

EMOTION SHOWN IN PUBLIC ATTITUDE TO TIME / PUNCTUALITY
FAMILY LIFE SQCIAL LIFE: PUBLIC AND PRIVATE
ROLES OF MALES AND FEMALES TREATMENT OF OUTSIDERS/FOREIGNERS
GREETINGS VALUES AND BELIEFS

RELIGION NATIONAL ANTHEM

4. Take notes.
5. Discuss your noles with your partner.

You may find these phrases useful: REPAIRING / COMPENSATING:
» What I'm trying to sayis ...

EXPRESSING AN OPINION: + Howdoyou say... §

o |feel...
e | think ... AGREEING:
s | belisve ... * You are absolutely right.
+ | absolutely agree.
DISAGREEING: + That's comect.
+ | see your pf>inf._ but ... SUGGESTING SOMETHING:
* Maybe you're right, but.... « Perhaps we should also consider ...
|‘CE/ ® " ” INTERCULTURAL COMPETENCE IN ENGLISH
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Exh. 2: Sanpl e worksheet section 1: The Culture

| ceberg

7.2 My On Cul tural Progranm ng

This builds on the above nodul e and focuses
on the trainees’ own assunptions and pre-

sunptions. Different concepts of tinme and
punctuality or attitudes to hierarchy and
discipline nay serve as exanples. Philoso-
phical questions are not the focus but

rat her adequate ways of comunicating about
t hese assunptions using politeness conven-
tions acceptable in nost intercultural con-
texts.

THE ART OF BEING GERMAN

G enmans have ufrmost respect for
appoinfments, for prearranged
engagements, for deadlines; delays.
postoonements and unplanned hitches
are dnathema, throw them off balance
and can ruin their days, Punctuality is so
close to godiiness that in the old days, it
wasn't encugh to be simply on fime,
you had fo armive five minute early.
Well, this may no longer hold frue in
general, but pre-punctuality [for want
of a befter word] Is quite often ob-
served by shops and supehmiarkets,
where the personnel start cleaning up
and emplying cash registers well before
official ciosing time—and shut their
docrs pre-punciudlly in the faces of

last-minufe cusfomers. So do bureau-
crats working in offices, ... The German
dirline carrier, Lufthansa, recently
admitted ifs punciuglity record was
unaccepiable. n reality, the aifine was
towards the top of the world rankings
in ferms of punctfudlity, but fhis sfill
wasn't good enough. As o contrast:
I have it from several employees of the
Pakistani national airine, PiA, that any
arival or departure within 24 hours of
the scheduled fime s considered
punctual.

S S, e Sange Senman Vs (Ko, AbanlkeRTske s 0 2000,
P27

hifch — Sigrung

fox
G

cithetio — ein Grinve! sein
ness — Gotlestrelt

Read the text and discuss the questions with your partner.

a. What does Susan $tern say about Germans' atfitude to time and punctuality?

b. Do you agree?

c. What do you think about the examples she gives?

Use the expressions below.

Expressing an opinion

Agreeing

I feel .. / | hink ... / | believe ...

You are absolutely right.
| absclutely agree.
That's comect.

Disagreeing, expressing a different opinion

Balancing reasons, hesitating

Agreeing

15
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| see your point, but ...

Sorry, I'm not sure | agree with you.
Maybe you're right, but ...

Could it also be that ... ?

Perhaps we should also consider ...

De we (all) agree that ... ?
30 we (all) agree that ...

INTERCULTURAL COMPETENCE IN ENGLISH
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7.3 Country Specifics

As intercul tural conpetence  cannot be
trained for all cultures and contexts and a
specific context needs to be defined for
each trainee involved, this nodule focuses
on a country or countries of the trainees’
choice. The identification of inportant fea-
tures of the chosen country, e.g. with ref-
erence to factual i nformati on, cul tural
characteristics or rules of polite behav-
iour, culmnates in the trainee giving a
presentation on the country concer ned.

DOS AND DON'TS
What you should know when going to the USA

TRUE FALSE

First encounters 1. Americans like a firm hondshake and firm eye-contact.

2. You should always give your full name and say where
you come from, what you de and how much you like
America.

Meauals 3. During mecils Americans keep their left hand in their
lap.

4. It is seen as a wonderful compliment to finlsh the meal

leaving your plate almost clean.

Dress-Code 5. Americans often dress informally. You can wear jeans in
practically all companies.

4. What we Germans call a “Smoking” is called a
“tuxedo™ in America.

Invitations 7. "Come and see us any time" is nof really meant as an
invitation in most coses.

8. It is normal to come about half an heur after the fime
of invitation.

9. Americans expect a thank-you mail or telephone call
from you the next day.

INTERCULTURAL COMPETENCE IN ENGLISH
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Exh. 4: Sanpl e worksheet section 3: Dos and
don’ts USA

7.4 Comuni cative Conpetencies

As the expression of politeness and strate-
gies of building rapport vary from culture
to culture, this nmodule is closely linked to
Modules 1 to 3 and depends not only on know-
ledge of cultural differences in genera
(Module 1), awareness of cultural assumnp-
tions and presunptions (Mdule 2), but also
on the particular culture involved (Mdule
3). The focus again is on |language and the
appropriate use of it in a variety of inter-
cul tural encounters, particularly those
whi ch could becone critical for one or nore
of those invol ved.

© Intercul ture Journal 2010 | 12 18
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DEALING WITH DIFFICULT SITUATIONS

What would you do or say in the following situations?
Discuss your answers with your partner.

Work out the exact words you would say and write them down.

T e e

1. You arive ot ¢ company for a meeting. At the recepfion you are told that the
meeting started half an hour age. What do you do and say when you go inte
the meetng room#%

2. A colleague returns to work after a leng illness. What do you do and say when
you see him for the first time?

3. 3omeone rings your company and asks to speak to your boss. You do not
know where he is at the moment. What do you say#

4. You do not have g car at the moment and want to ask a colleague if she can
give you a lift. What do you sayg

5. You hear that g colleague's mother has died after a long liness. What do you
say to the colleague when you see her?

4. You are offered a cup of coffee but do not want one. What do you say?@

7. You want to ask something about a plece of eguipment but are not sure of
the right expression to use for the part you are interested in. What do you say?

8. You have spent an evening at a colleague’s house, but now you have fo
leave. What do you do and say@

9. Someone says something negative about your country. What do you say®

10. You are asked how vou like the US, What do vou say¥?

\I_CE) © = : INTERCULTURAL COMPETENGE IN ENGLISH I
76

Exh. 5: Sanpl e worksheet section 4: Dealing with
difficult situations

7.5 Metaconmuni cati on

This involves identifying the situation and
nmoving fromthe |level of direct discourse to
t he negotiation of the communication itself.
Exanpl es of this are establishing the use of
forms of address, clarifying the terns to be
used and di scussing basic cultural standards
(e.g. concepts of tinme and punctuality), to
nane but a few The use of appropriate |an-
guage in these situations has, to our knowl -
edge, so far been neither a part of |anguage
training nor of nost intercultural training.
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FINDING COMMON GROUND

1.

Things that seem perfectly normal in some cultures are not at all normal in others.
It's o good idea to establish common ground before problems arise.
Here are some ways of doing this. When could you use them®

A. Should I come a bit before 10 if the meeting starfs at 10¢

B. Mo, we don't usually start exactly at 10 here. Everyone will probably be here
at about a quarter past,

A. I've been invited for coffee. What time should { go#

B. Coffee here usually means morning coffee so atabout 10 I would think.

A. Ring me any time in the afterncen. 'l be in my office.

B. Gk licall you at 2 o'clock.

2,

Now read the following situalions and discuss them with your parner. Decide what
you should do and say. You want to be polite.

+ In Copenhagen you are invited to dinner at the home of a Danish colleague .
You don’t know exactly when he wants you to come.

+ You are on a business trip in London and have an important meeting at 10
o'clock. The traffic is heavy and you redlise you will be about 15 minutes late.

+ After along day with a business pariner in Tokyo, he invites you fo a Karaoke
night. You don't want to stay up foo late because you have a lot of work te
do tomorrow.

=)
L 5] ’ i INTERCULTURAL COMPETEMNCE |N ENGLISH

Exh. 6: Sanpl e worksheet section 5: Finding com
nmon ground

7.6 Critical Incidents

Wrking with critical incidents is a stan-
dard part of nost intercultural training
concepts. Qur approach is distinguished by
the focus on the use of |anguage in the
critical incidents provided. It 1is not
enough, we feel, to identify the critical
i ncident and to suggest possible reasons for
its occurrence, it is also necessary to be
able to deal with it using | anguage with the
aim of (re)stabilising the relationship and
furthering its success.

© Intercul ture Journal 2010 | 12 20



Mader / Canerer: International English and the training of intercul-
tural communi cative conpetence

A TEAM-BUILDING DAY

You have Just started working as part of an international team in Norway. The mem-
bers of your team come from different countries in Europe and other parts of the
world. Your boss, the team leader, Jonathan Bullard, s Brifish and has lived and
worked in many different countries. Not long after you start working in the feam,
you get the following email:

mE==———— O

From:
To:

Date:
Subject:

Dear staff

| would like to organise a day away with our team so that we can find out more about
each other and hopefully work even more effectively as a team together. | am think-
ing of June or July this year. There are various activities which we could consider
and | would like to form a working group to discuss these and decide what we might
do. | would appreciate it if you would join this group. The first meeting will be on
February 14™ at 1:15 p.m. in Room 102.b. and should only take half an hour. | am
attaching information about some activities we might consider. Please feel free to
discuss this with others and collect ideas so that we can do something which every-
one can enjoy and benefit from.

With best wishes

Jonathan

Jonathan Bullard
Team Leader

Read the information Jonathan has altached:

Health and Fitness Adventure Days Wine and Dine at a Murder

Mystery Evening (in English)
Let your teams relax and tank up Departmenis and teams can work together Experience Agatha Christie as a
energy for the next project! befter after exciting expetiences they have detective on the trail of Hercule
shared. Book cur centre for your team (only | | Poirot and Miss Marple and
one group is here at a time) and experience | | enjoy a three-course meal at
the thrilts and fun of any or all of the foilow- the same time.

We cater for corporate clients and
offer a range of activities fo make

your work go better: s
Sauna, swimming, gym (with in- g: ) Solve a murdf:'rm teams and
structors Jf required), yoga, and e Abseiling compete agams!a!.ner!eams
much more! o Tug-ofwar from other companies.
Lunch and drinks (only healthy ®  Bungee jumping Great for team-building.
food and non-alcoholic drinks) ; " Fine wines and gourmet food fo
included in price. *. (Panitalihg suit all tastes.
& Ten-pin bowling
® and much more
Beginners welcome. All activities supervised
if necessary and failored fo your needs!
Snacks and drinks included.
Decide which of these activities you personally would prefer.
Think of one more idea for a team-building day
LCE) ® INTERCULTURAL COMPETENCE IN ENGLISH [ fc¥]
Exh. 7: Sanpl e worksheet section 6: A tean-

bui | di ng day

8. Concl usion

As can be seen, the entire course focuses on
the use of |anguage, i.e. international Eng-
lish, in intercultural contexts and nakes
use of specific mterial and nethods de-
signed to train this. This inplies ignoring
many aspects  of conventi onal | anguage
courses, designing new elements and identi -
fying and focussing on elenents which have

21 © Intercul ture Journal 2010 | 12
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often taken a back seat up to now both in
conventional |anguage courses and in inter-
cultural training programes. Enphasising
practical communication and the role of po-
lite discourse and conbining these wth
awar eness-rai sing exercises with respect to
cul ture-bound conventi ons and country-
specific rules lie at the heart of it. The
trai ni ng concept described has not only been
developed in theory but the material has
al so been used successfully in a consider-
abl e nunber of courses.
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